1-2-3=Learn

Particularly in high schools and universities, content knowledge has served as the stock in the academic system
for a very long time. Stock in a system is like capital, the resources or materials that flow into and out of a system
at different rates depending on the conditions. It is possible to consider the amount of content in a set of
curriculum standards, within a single textbook, or as prescribed by a syllabus in some sort of quantifiable way. The
more content covered per unit time can lead one to believe that a course is more ‘difficult,’ but all concepts are not
created equal. Some take more time to process, require several introductions across different contexts or
examples, and may be understood differently or to different degrees depending on the learner. The human
brain’s interaction with content has, | fear, been largely forgotten or unexplored in most academic course designs.

Some educators, test designers and policymakers think they know what it means for an ‘average’ human learner
to demonstrate understanding. They further believe they can measure a reasonable amount of a student’s stock
of content knowledge through on-demand exams. If we are honest, we can agree that neither standardized tests
nor teacher-designed final exams are true measures of conceptual understanding. The regurgitation of




